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Abstract  Keywords 

This study involves a content analysis of studies conducted in the 

field of multicultural education by researchers in Turkey. For this 

purpose, 32 research studies obtained in full-text from the ERIC 

database and the National Thesis Center of Turkey between 2005 

and 2014 in addition to 7 published books are examined herein. In 

order to evaluate the related publications in terms of several 

variables, a content analysis coding method is used and all data 

regarding these publications are registered /recorded on a 

database. The data obtained from this database are analyzed 

using the SPSS 20.0 program. The results are presented 

descriptively in the form of graphics, frequencies and 

percentages. As a result of the study, it is seen that studies 

conducted on multicultural education in Turkey date back to 

nearly ten years ago, that the studies have increased in number 

starting from the year 2009, and that quantitative studies are 

preferred more frequently, that attitude scales are used as a data 

collection tool, that the population of the studies are mostly 

included by students and academicians and that the average 

population range is between 101 and 300, that research fields 

generally involved attitude studies as opposed to multicultural 

approaches, that three different types of data collection tools are 

used in these studies that ANOVA is employed as a data analysis 

method and that the use of central tendency scales, percentages 

and frequency tables is given utmost importance. As the first 

content analysis study in its field, this study advises the use of 

different analysis methods in line with current analyses, an 

increase in sample size, an increase and enrichment in method 

and application samples and the forming of constructive 

hypotheses to ensure appropriate quality studies that are in line 

with goals. 
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Introduction 

Apart from the many benefits that the modern education system in Turkey provides an 

individual with, in the words of Alvin Toffler principal themes such as “synchronization, and 

centralization ” are thought to lead to standardization (Gunduz, 2013b, Toffler, 2012). “School”, 

anindispensable necessity of the modern world, should be designed to appeal to all students in almost 

every respect. In this regard, the first alternative to traditional education i.e. natural education was 

offered by Rousseau in Emile. Cemil Meric declared; “Europe has lived with Rousseau’s legacy for 

two centuries.”. Educators such as Pestalozzi, Frobel and Tolstoy were opposed to modern education 

and proposed their own education models (Gunduz, 2013b). In particular Nietzsche, Baker, Freire and 

Russell were fundamentally opposed to traditional education and criticized it vehemently. In Turkey 

where a progressive education system is used, the decisions taken by Turkish Board of Education are 

applied all across the country. However, the notions of individualism and citizenship show us that the 

majority of the society cannot easily be lumped together.The application of a single program and its 

considerations in one single shape or form may render the implementation harder. Therefore, 

traditions, cultures, pasts and responses might not be the same in suburbs, isolated parts of the city or 

indeed across the seven principal geographical regions.As with other approaches, multicultural 

education is put forward by Banks (2008), (Afro-American) as an alternative education system that is 

put in the service of individuals. 

Nowadays, one of the main issues in the field of education is multicultural education (ME) 

(Aydin, 2013a). The term known as multicultural education first appeared in the United States in the 

last decade of the twentieth century (Kahn, 2008; Sleeter & Grant, 1987). In this period during which 

people from different races found it problematic to tolerate sharing the same classroom, the 

emergence of multicultural education has opened a new path to enable each individual to receive an 

equal education (Ramsey, 2008). Through the applications of multicultural education in the United 

States, many issues such as the social and economic backgrounds of individuals from different ethnic 

origins in a single society, culture and gender have all become the central point of many arguments 

(Aydin, 2012; Gay, 2004). According to Banks (2008), multiculturalism enables numerous features such 

as age, sexual tendency, disability, social status, ethnic origins, religion, language and culture to be 

experienced in a single environment. Multicultural Education is defined as both an educational reform 

and an educational dimension of multiculturalism that permits students to receive an education 

without experiencing any discrimination in terms of religion, language, race, gender, age, social class 

and economic status (Banks, 2008; Bennett, 2001; Nieto & Bode, 2013).  

Throughout history, Anatoliaprevailed as a center for many civilizations. Accordingly, 

multiculturalism was a reality in this geographical region since the emergence dominance of ancient 

civilizations. Under the Ottomans, multiculturalism was tangibly initiated by the establishment of 

madrassas (Moslem theological schools). Therefore, Kaya and Aydin (2013) argued that the Ottoman 

Empire encouraged all people to speak their own languages (Turkish, Bulgarian, Serbian, Greek, 

Armenian, Kurdish, Arabic, Persian etc.) and encouraged the opening of multilingual educational 

institutions (Enderun, known as exclusive schools in the Ottoman Palace and Sark Madrassas, known 

as Eastern religious schools; Rustiye, known as Ottoman junior high schools; Idadi, known as military 

schools; and Asiret, known as tribal schools) (Deringil, 2002; Gunduz, 2013; as cited in Kaya & Aydin, 

2014). After the transition period from the Ottoman Empire to theTurkishRepublic, many educational 

issues such as education in one’s mother tongue has become a chronic problem (Kaya & Aydin, 2013). 

The solution of these problems has in recent times brought Turkey to a different level withregard to its 

democratization. As a solution to address the former disregard for mother tongue education, for 

example, many secondary schools now have anew course named “Living Languages and Dialects” 

and many universities have new departments under the title “Kurdish Language and Literature”. 

Hence, it is seen that schools in Turkey have started to adopt the idea of a multicultural education 

program (Kaya & Aydin, 2014; UKAM, 2013). This gives us an insight into how important 

multicultural education is for us in Turkey. Therefore, the presence of individuals with sophisticated 
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levels of culture, religion, knowledge of languages and information accumulation has made it 

necessary to reconstruct the educational structure of the country in terms of the needs of all 

shareholders (Aydin, 2012).  

As a result of increasing globalization in the 21st century, Turkey received many foreign 

students. Though in 2012-2013 there were around 45 thousand foreign students in Turkey who came 

through Erasmus and other Exchange programs, the goal for 2015 is to attract 100 thousand students 

(Aydin, 2012; Sonay, 2013). It is necessary to revise this centralized program in a way to respond to all 

students and to ensure equality of opportunity. Steps taken in this direction will render the society 

more democratic. It is thought that Turkey should especially revise its education programs within the 

context of the EU candidacy process. In this regard, the number of studies on/into Multicultural 

Education which include topics such as human rights, equality and school culture are increasing day 

by day (Basbay & Kagnici, 2011; Coskun, 2012; Damgaci& Aydin, 2013; Demir, 2012; Gunay, Kaya & 

Aydin, 2014; Kaya & Aydin, 2014). Therefore, a more detailed and thorough study is needed to 

classify the contents of these studies and interpret them (Patton, 2002). The aim of this study is to 

clarify what multicultural education means to education researchers in Turkey.  

Multicultural Education  

The most popular term, which comes intoeducators’ and researchers’ minds when they start 

discussing such terms as equality, differences, discrimination and ethnic originsis ‘multicultural 

education’ (Sleeter & Grant, 1997). The term ‘multicultural education’ was first mentioned in the 

United States in 1960s and recognized in three stages before it occurred thoroughly. These stages 

continued as ethnic studies at the beginning of the twentieth century, as intercultural education in the 

middle of the century and as ethnic studies, which focused on global migration studies at the end 

(Banks & Banks, 2007). These studies all occurred as a result of social changes; because the United 

States were not indifferent to the education rights and equal opportunities of black people and Afro-

Americans during that period (Ramsey, 2008). Therefore, multicultural education is now seen as a 

phenomenon that will enlighten our path in solving the problems of different cultural groups in the 

United States and in many other countries in the modern era. (Acikalin, 2010). The September 11 

attacks in the United States, the July 22, 2011 events in a shopping mall in Kenya attacks in Norway 

and September 21, 2013 brought the intercultural conflicts and racist attitudes in the fields into sharp 

focus among (across?) all countries in the world. The skepticism, distrust and religious prejudices 

among nations have underlined the importance of multicultural education once again (Aydin, 2013b).  

Regarded as the sub-dimension of multiculturalism, multicultural education is, in its broadest 

definition, an educational reform movement enabling all students to receive an equal education 

without making any discrimination between their languages, religions, races, ethnic origins, genders 

or social and economic status (Banks, 2008; Banks & Banks, 2007; Nieto & Bode 2013). As seen, 

multicultural education focuses on the social, individual and intellectual development of all students, 

their democratic values, beliefs and cultural pluralism (Bennett, 2001). Multicultural education is a 

philosophical movement that aims to offer an education for all different groups without making any 

discrimination and in which individuals is free to express their ethnic origins, enabling more justice, 

freedom and equality for everyone (Banks, 2009).  

Bennett (2007, pp. 31-35) describes the main objectives of multicultural education as; 

1. Thinking critically regarding prejudice(s) 

2. Increasingrespect and tolerance 

3. Increasing academic success 

4. Teaching how to live inharmony  

5. Raisingcultural consciousness 

6. Enablingpluralism and equality 

7. Increasing communication between different groups 

8. Raising self-confident individuals 

9. Enabling cooperation when sharing basic skills and talents. 
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In addition to this, Bennett (2007) also emphasizes that multicultural education is student-

focused and could vary from one country to another (described as sensivity), It is in directly 

proportionate to the internalization of democracy by the country and the shareholders in this process 

should take responsibility (Banks, 2008). Although there are many different views held by widely-

known scientists in multicultural education (Gay, 2000; Nieto & Bode, 2013), the researchers state that 

multicultural education aims that individuals are expected to understand and accept different cultures 

without making any discrimination between language, religion, gender or geographical region) by 

taking responsibility for their own ideals in terms of equality, justice and democracy. Field specialists 

believe that multicultural education helps students understand and appreciate different cultures, 

origins and civilizations and removes global border (Banks, 2009). Researchers underline that the 

programs applied in the schools should have an appropriate structure to provide answers for the 

different cultures found in those countries (Aydin, 2012; Banks, 2008; Bennett, 2007; Nieto & Bode, 

2013). However, national programs are neither democratic nor sensitive. Therefore, according to 

Sleeter and Grant (1994), the purpose of multicultural education is defined as the development of 

human rights, social justice, power distribution and equality opportunities.  

On the other hand, there are some attitudes that oppose multicultural education. There is the 

criticism that multicultural education, which is a reform process, might divide a country.In the 

analysis of ME, generally the emphasis is on race and ethnicity and other differences such as gender, 

religion, language and social class are ignored (Furman, 2008). Another strong criticism leveled 

against ME is that it can lead to severe awareness of ethnic differences among students (Banks, 2008). 

Theorists think that multiculturalism asa term is based on cultural relativity. Furthermore, there is a 

widespread opinion that each culture, considers its values, norms and beliefs superior to others 

cultures (Kaya & Aydin, 2014). 

Multicultural Education in Turkey  

 Anatolia welcomed many different cultures for many centuries. It is possible to see the traces 

of those cultures, indicating how people used to generally get along in those periods. The beginning of 

multicultural education in Anatolia is regarded as the conquest of Istanbul by Mehmet the Conqueror, 

who set all Latin or Byzantiumsubjects and other religious groups free to speak their own languages 

and to continue their religious acts of worship (Kirpik, 2013). After this period, the Ottomans adopted 

a role to protect all these differences (Gunduz, 2013). The existence of different types of school: 

Madrassas, in which people from various ethnic origins received education; Enderun schools, in 

which non-Moslem people from various strata received a high level education in terms of both 

attitudes, sensations and intellectuality; Asiret (tribal) schools, which were established in areas largely 

populated by Kurdish and Arabic people and where they were free to speak their own languages 

suggests a multicultural and multiethnic management and education system (Akyuz, 2009). Certain 

courses in these madrassas and schools were either compulsory or others optional but were offered in 

a variety of languages: Turkish, Kurdish, Arabic, Zaza (language), Persian, Armenian, Latin, Greek, 

Bulgarian, English, Italian or German (Gunduz, 2013; Ozkan, 2010; Unlu, 2008). As seen, although the 

Ottomans sheltered many ethnic and religious groups, it is clear that they never ignored its 

substratum and always adopted a flexible understanding of the role of language in education (Tribal 

schools and minority schools) (Akyuz, 2009; Kaya & Aydin, 2014).  

 A new unitary government was founded with the aim oferasing the long-lived common past 

and culture from the minds of people during the transition process to Turkish Republic from Ottoman 

Empire. Therefore, the cultural variability and intersocietal bonds of Anatolia started to weaken over 

time (Kaya & Aydin, 2013). The discussion ofcertain issues such as education in the mother tongue, 

minority rights, the definition of citizenship, were not even tolerated and became chronic issues in 

Turkey, requiringa resolution for a long period of time (Aydin, 2012). In addition to this, parties were 

overwhelmed because of the policies of discrimination resulting fromcultural differences (Candar, 

2012). For example, it is a fact that there is (has been?) a strong demand for Kurdish education in state 

schools (TESEV, 2008). The different groups involved in Turkey demand such a right from time to 



Education and Science 2015, Vol 40, No 178, 1-22 R. Günay & H. Aydın 

 

5 

time. Turkey is structured around 36 different ethnic cultures (KONDA, 2011). Therefore, it is a clear 

mistake to take this social structure into consideration as population variability. For example, family 

relations are the example of this structure of living together (Ergil, 2010). 

 Through the application of many social and political reforms in 19th and 20th centuries, Turkey 

witnessed great improvements and in many respects progressed in terms of its westernization mission 

(Gunduz, 2013). During the 20th century, Turkey’s central geographical location, its export rates in 

relation to economic growth and an increase in international cultural interaction have made it 

obligatory to acquire more knowledge regarding multiculturalism (Acikalin, 2010). This situation was 

accelerated when Turkey was nominated (for the accession process) by the European Union in 2001 

and contracts of mutual coherence were prepared in order to reach a deeper understanding on 

international social and cultural phenomena. Culturally possessing a heterogeneous structure, Turkey 

had to take into consideration all language, culture and religious demands in the field of education 

pertaining to different groups presently residing in Anatolia (Cirik, 2008). Therefore, some 

improvements were made such as the launch of the ‘TV Channel and Radio Broadcast in Kurdish’, 

‘Optional Kurdish Courses’, the ‘Living Languages Institute’, ‘Changing Languages in Cities’, 

‘Abolishing the Turkish Oath’ and the ‘Democratic Initiative’ (UKAM, 2013). It should naturally be 

accepted that social change takes a long time. Turkey is encouraged to take steps to provide education 

in the mother tongue (especially by ethnically Kurdish citizens) through the effects of international 

public opinion and the increase in social contracts. As a result, it can be seen that Turkey is not ready 

to accept a multicultural model of society and an accompanying multilanguage educational structure 

(Kaya & Aydin, 2013).  

The latest studies on/into multicultural education conducted in Turkey give an insight into the 

multiculturalism of the country. In this study, the aim is to combine all results obtained in 

independent studies related to multicultural education. Therefore, it is important to use this data 

accumulation effectively, to interpret it and to conduct an extensive and more comprehensive study to 

enable further research. Hence, using content analysis methods and obtaining scientific data, the 

studies conducted in Turkey are investigated in terms of their date of publication, language of 

publication,year of publication, research pattern, method, data collection tools, sampling type and 

population, data analysis methods and research areas. In this context, the purpose of this study is to 

analyze the ME applications in Turkey and carry out a holistic and thorough evaluation of them to 

contribute to the field and to find out what tendencies they exhibit. 

This study makes an evaluation to contribute to the field in terms of multicultural education 

applications in Turkey and aims to show the ‘bigger picture’ to the researchers. Therefore, the research 

questions in this study are as follows:  

1. What is the distribution of studies conducted between 2005 and 2014 into/on Multicultural 

Education in Turkey in terms of publication type and language?  

2. What is the distribution of studies conducted between 2005 and 2014 into/on Multicultural 

Education in Turkeyand their implementation based on academic yearin terms of year of 

publication? 

3. What is the distribution of studies conducted between 2005 and 2014 into/on Multicultural 

Education in Turkey in terms of research patterns? 

4. What is the distribution of studies conducted between 2005 and 2014 into/on Multicultural 

Education in Turkey in terms of areas frequently studied? 

5. What is the distribution of studies conducted between 2005 and 2014 into/on Multicultural 

Education in Turkey in terms of research methods, data collection, data analysis methods 

and sampling and population frequently used? 

6. What is the distribution of studies conducted between 2005 and 2014 in Multicultural 

Education in Turkey in terms of average participant numbers? 

7. What is the distribution of studies conducted between 2005 and 2014 in Multicultural 

Education in Turkey in terms of research areas frequently studied? 
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Method 

This study uses a content analysis method as thought to be in accordance with our purpose. 

Content analysis brings similar data together in terms of certain terms and aims to combine them 

under a certain theme and to interpret them so that readers can understand them properly (Creswell, 

2012). Content analysis uses four stages when processing qualitative research data obtained from the 

documents: (1) Coding the data, (2) Finding the themes, (3) Organizing these codes and themes and (4) 

to ensure validity and reliability, frequency of calculation (5)Describing findings and interpreting 

them (Denzin & Lincoln, 2005). 

Scope and Period of the Study 

In the literature, there are many independent studies on almost every topic. Apart from their 

evaluating of the contributions of these studies to scholars, it is equally important to evaluate their 

effect size, analyses, findings and results. A great number of studies in the literature might lead to a 

number of problems. There might be overlapping and conflicting results. It becomes difficult and 

time-consuming for researchers to access all studies on a topic (Goktas et al., 2012). Therefore, content 

analysis or meta-analysis studies on a topic facilitate the jobs of researchers.In recent times, such kinds 

of content analysis studies have attracted the attention of many researchers (Calik, Unal, Costu & 

Karatas, 2008; Goktas et al., 2012; Kilic-Cakmak et al., 2013; Gokcek et al., 2013) from the field of 

educational sciences and there has been an emphasis on providing the ‘big’ picture. Moreover, Calik 

and Sozbilir (2014) state that content analysis studies cut back on literature review and analysis time 

and lead to more effective use of time. As can be seen in the literature, the lack of a content analysis 

study on ME is obvious. With a content analysis study, the nature of ME can be clarified. 

The studies to be analyzed within the scope of this study involve the ones conducted on/into 

Multicultural Education in Turkey. The first study in relation to this above-mentioned purpose was 

gathered in October 19, 2013 and the latest one in January 3, 2014. The literature review is limited to 

multicultural education. As the earliest publication ever published on multicultural education by 

researchers in Turkey is found to have been published 2005, the data of this study 

involvespublications between 2005 and 2014 and are gathered in 32 full-text articles from ERIC, 

EBSCO, ProQuest of Thesis/Dissertations databases, Google Scholars, peer-review and non-peer 

review journals, anddoctoral and master’s theses from the National Thesis Center of Turkey and 7 

other published books. The times when these articles, bulletins, reports and books were published are 

presented in Appendix I. Most of the studies were obtained using the Internet and the other articles, 

conference papers, academic reports, and books that were unable to be accessed via the Internet were 

provided by the library of Yildiz Technical University. The electronic copies of studies and books 

obtained from ERIC and other electronic databases and the library are also examined. In order to 

collect data, a literature review was conducted online using the keywords “Multicultural Education”, 

“Multicultural”, “Multiculturalism” and Ethnic Diversity. As stated above no study on ME after 

August 2014 is included in the descriptive content analysis.  

In addition, seven books also included in the study present the theoretical framework of 

multiculturalism and multicultural education and shares examples of multicultural education from 

around the world with readers. Moreover, examples of multicultural education from around the 

world on education in the mother tongue, teacher-training programs and minority-appropriate course 

content are presented in detail within the theoretical discussion and some suggestions are made for 

Turkey. 



Education and Science 2015, Vol 40, No 178, 1-22 R. Günay & H. Aydın 

 

7 

Coding and Analyzing the Data  

Before starting to code the data, all studies are initially registered into a shared data-storage 

folder in an electronicfile-format PDF. Then, all studies are listed line by line in accordance with the 

author‘sname on a Microsoft Excel page. The author names are given a link and made easily 

accessible. This activity was carried out independently by two researchers. The first researcher located 

27 studies on the topic from research databases and the second researcher discovered 25 studies in 

total. Some of the studies overlapped and in total 39 studies were included in this study. 

The data obtained in this study are coded using the content analysis method (Krippendorff, 

2004). The studies have eight subheadings and include information on the study and its content. These 

are named as author name, publication type, publication language, publication year, academic period 

in which this study is conducted, research methods, data collection tools, sampling type, population 

range, research pattern, data analysis methods and research areas. A separate column is used for each 

subheading on the Excel page (for example: publication year) and each column refers to a different 

classification (for example: thesis, article or bulletin). Lastly, all relevant data are coded in categories 

for each study. In order to increase the reliability of coding, a second researcher independently coded 

and controlled the data after the first researcher coded them. In calculating for the reliability and 

validity between [Consensus / (Consensus + Dissidence) x 100] formula (Miles & Huberman, 2014) for 

controller was used and the reliability is calculated as 93%. As a result of the coding, incoherence is 

observed between the two. To increase coding reliability the data was first coded by the first 

researcher and then the second researcher coded the data again independently and the two versions 

were compared. Additionally, the data was controlled by expert professors in the field and four 

research assistants.The data on the Excel page were analyzed via using SPSS 20.0 package program to 

classify the publications in eleven sections and adapted for multicultural education studies. The data 

obtained for each content analysis were presented descriptively in graphics, frequencies and 

percentages (Silverman, 2013; Piotrowski, 2012).On the other hand, in deciding on the appropriateness 

of the books for content analysis, in line with the keyword analysis method put forward by Leech and 

Onwuegbuzie (2007), the emphasis on areas of learning, subject headings and the dominant paradigm 

in the presentation of subjects in the books were considered. The analysis of books was conducted by 

at least by two researchers under the supervision of the responsible author and an agreement of at 

least 75% was sought and diverging opinions were resolved. 
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Findings 

In this regard, research findings on the distributions based on publication type, language, 

distribution over years, the academic term in which the publications were carried out, research 

methods in the studies, distribution based on research pattern, data collection tools, sample size, data 

analysis methods, frequently studied topics, recommendations and discussions are given in this 

section.The findings of the study are analyzed based on the research questions.  

The Distribution of Multicultural Education Between 2005-2014 Based on Type of Publication 

and Language 

In terms of the first research question, the publication types of the studies conducted are 

examined and the findings in Figure 1 are obtained.  

 
Figure 1. Distribution of Multicultural Education Studies in terms of Publication Types 

Figure 1 indicates the distribution of studies on multicultural education in terms of 

publication types. According to Figure 1, there are 39 studies in total, 8 of which are included as 

master’s theses (21,1%), 2 of them are as doctoral dissertation (5,3%), As can be seen, almost half of the 

studies are articles. The scarcity of MA theses (n=8) and PhD dissertations (n=2) on this topic which is 

considered to be an alternative educational approach is obvious 

 
Figure 2.Distribution of Multicultural Education Publications in terms of Publication Language 

When Figure 2 is examined, it is seen that most of the publications are published in Turkish 

(71,8%). The other eleven studies are published in English and involve 28,2% in total.  
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Distribution of Studies Conducted on Multicultural Education Field between 2005 and 2014 in 

terms of Years  

 Multicultural education is a new research field in the literature. Multicultural education 

studies in Turkey have only been observed in recent years. As seen in Table 1, there have not been 

many publications between 2005 and 2014 and there has been an increase in the number of 

publications starting from 2009. 

Table 1.Distribution of Multicultural Education Studies in terms of Years  

Years f % 

2005 1 2,6 

2006 1 2,6 

2008 2 5,2 

2009 6 15,6 

2010 3 7,7 

2011 7 17,9 

2012 5 12,8 

2013 13 33,3 

2014 1 2,6 

 Table 1 shows the distribution of multicultural education studies in Turkey in terms of their 9 

publication years. According to Table 8, it is seen that studies on multicultural education have been 

conducted over the last 8 years. Only 1 of these studies (2,6%) was published in 2005, 2 of them (5,2%) 

in 2008, 6 of them (15,6%) in 2009, 3 of them (7,7%) in 2010, 7 of them (17,9%) in 2011, 5 of them 

(12,8%) in 2012 and 13 of them (33,3%) in 2013. In accordance with these data, there were a few studies 

conducted on the topic of multicultural education, but these studies reached a peak in 2013. On the 

other hand, it is possible to say that there was a slight increase in the number of publications in 2009 

and 2011. Figure 3 indicates the academic periods during which these studies were conducted.  

 
Figure 3. Academic Periods in which Multicultural Education Publications are conducted 

 It can be seen that the fewest number of studies were carried out in 2004-2005 academic year 1 

(3,1%)and 2006-2007 (21,9%)academic year 1 whereas the highest number of studies were conducted 

during the 2008-2009 academic year 7 (21,9%). It is determined that there is a significant increase in the 

2008 – 2009 academic year and between 2011 and 2013.It is observed that the studies have been most 

frequently carried out in the last 5 years. 
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Research Methods Frequently Used in the Studies Conducted on Multicultural Education 

between 2005 and 2014 

Figure 4 shows the research methods frequently used in the studies conducted on 

multicultural education. According to Figure 4, the researchers used quantitative methods in 59,3%, 

qualitative ones in 33,3% and mixed methods in 7,4%.  

 
Figure 4. Research Methods Used by Researchers 

Figure 4 shows the distribution of the studies on multicultural education in terms of research 

methods. According to Figure 4, 16 of the studies (59, 3%) are quantitative, 9 of them (33, 3%) are 

qualitative and 2 of them (7, 4%) are conducted via mixed methods.Figure 4 shows that researchers 

have published quantitative research most frequently (n=16) and quantitative research has an 

important percentage (33, 3) compared to the total. The Table 2 given below indicates the distributions 

of studies in terms of research patterns. 

Table 2. Distribution of Studies on Multicultural Education in terms of Research Design 

Research Pattern f % 

Descriptive Study (studies conducted either qualitatively or quantitatively or 

in a mixed way to describe the characteristics of a certain situation) 
25 78,1 

Case Study (Studies conducted either qualitatively or quantitatively or in a 

mixed way to have a deeper examination on a certain phenomenon)  7 21,9 

According to Table 2, it is seen that 25 (78,1%) of the studies were conducted as a descriptive 

study and 7 (21,9%) of them as a case study. Findings show that descriptive research has an important 

percentage (78,1). 



Education and Science 2015, Vol 40, No 178, 1-22 R. Günay & H. Aydın 

 

11 

Data Collection Tools Frequently Used in Studies on Multicultural Education between 2005 

and 2014  

 The findings on data collection tools used by researchers are given in Table 3. According to 

this table, it is seen that researchers used interview questions(27,6%) and attitude scales (44,8%) more 

often. Furthermore, it is seen that researchers did not prefer questionnaire forms (6,9%) and 

observations (6,9%) as data collection methods.  

Table 3. Distribution of Studies on Multicultural Education in terms of Data Collection Tools  

Data Collection Tools  f % 

Survey (open-ended, close-ended questions)  4 12,5 

Interview Type (semi-structured questions)  8 25 

Observation Protocol (participant observation, voice record, video record)  2 6,25 

Attitude Scale 13 40,63 

Questionnaire 2 6,25 

Compilation  3 9,37 

Table 3 shows the distribution of studies on multicultural education in terms of data collection 

tools. According to Table 3, it is seen that five different data collection tools used in studies on 

multicultural studies and the most frequently used data collection tools are attitude scales (40,6%) and 

interview questions (25%). This demonstrates that there is a need for more studies on multicultural 

education in which survey (12,5%), observation (6,3%), questionnaire (6,3%) and compilation (9,4%) 

techniques are used. On the other hand, it is seen that the average total of research (projects) 

conducted to gather opinions via either attitude scales or interview tools is 72,4%.  

Samples and Sample Populations Frequently Used in Studies on Multicultural Education 

between 2005 and 2014  

 Table 4 below shows the samples used by the researchers. According to Table 4, almost half of 

the studies on multicultural education are conducted using the participation of students (%53,6).  

Table 4. Distribution of Studies on Multicultural Education in terms of Sampling Type* 

Sample f % 

Teacher 5 17,9 

Student 15 53,6 

School Manager  2 7,1 

Academician 6 21,4 

*Frequency numbers are organized in accordance with the number of studies as some of the 

studies use more than one sample. Therefore, the total number of studies analyzed (n=39) has 

different values when compared to the frequency values given in the Table.  

Table 4 shows the distribution of studies in terms of sampling types. According to Table 4, it is 

seen that the number of studies conducted with teachers is 5 (17,9%), the ones conducted with 

students are 15 (53,6%), the ones conducted with school managers are 2 (7,15) and the ones conducted 

with academicians are 6 (%21,4). When Figure 5 is examined, it is determined that researchers studied 

with such populations of 101–300 (28,1%) people more often. In addition to this, it is seen that 

researchers studied with such populations of 51–100 (3,1%) people less often.  
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Figure 5. Sample Populations Frequently Used by Researchers 

 It is seen in Figure 5 that the rate of studies in which no samples are used (15,6%) is not a 

small number. As no samples are given in such studies as book reviews in which no experimental 

application is conducted, but inferred only based on the literature instead, these studies are labeled as 

‘no samples’. In addition there is not any study whose sample size exceeds 1000. Table 5 shows the 

average number of participants in these studies.  

Table 5. Average Number of Participants in Studies on Multicultural Education  

Sample Minimum Maximum Average Standard Deviation 

Total 12 634 237 184,143 

According to Table 5, the total number of studies on multicultural education varies between 

12 and 634 and the average number of participants per study is 237.  

Data Analysis Methods Frequently Used in Studies on Multicultural Education between 2005 

and 2014  

It is seen in Figure 6 that many different data analysis methods are used in studies on 

multicultural education. According to this, it is seen that the researchers frequently used measures of 

central tendency (12,5%) among descriptive statistical methods, ANOVA (12,5%) among predictor 

statistical methods and the content analysis method (9,4%) among qualitative statistical methods. 

Furthermorethe frequent use of data analysis methods gathered under other descriptive and 

inferential codes (3,1%-7,8%) results from the studies of researchers such as LSD, Mann Whitney and 

Kruskal Wallis etc. 
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Figure 6. Data Analysis Methods Frequently Used by Researchers 

 According to Figure 7, the researchers used three different data analysis methods (55,6%) in 

most of their publications. Besides, the researchers used two different data analysis methods (25,9%). 

On the other hand, it is seen that there is a minority of researchers using single data analysis method 

(18,5%).  

 
Figure 7. Number of Data Analysis Methods Frequently Used by Researchers 

Themes Frequently Studied in t Multicultural Education between 2005 and 2014  

Figure 8 shows the distribution of themes frequently studied by the researchers. When Figure 

8 is examined, it is determined that researchers that studiedmulticultural education focused on 

attitude in 9 studies (19,6%), knowledge level in multicultural education in 7 of them (%15,2), 

awareness in 4 (8,7%), skills level in 4 (8,7%), classroom environment in 3 (%6,5), behavior 2 (%4,3), 

self-sufficiency in 2 (%4,3), democracy in 2 (4,3%), dialogue in 2 (4,3%) and valuing in 2 (4,3%).  
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Figure 8. Theme Distributions Frequently Studied in Multicultural Education 

According to Figure 8, less studied themes by researchers (frequency value is 1) are experience 

(2,2%), respect (2,2%), differences (2,2%), personality dimensions (2,2%), concepts of multicultural 

education (2,2%), communication (2,2%), cultural tendency (2,2%), error correction (2,2%) and 

resistance (2,2%). 

Conclusion, Discussion and Suggestions 

This study examines the studies on/into multicultural education conducted in Turkey from 

various aspects. Other than the clear identities of the researchers, the study only examines descriptive 

information about identities, years of publication, publication types, academic periods that the studies 

were conducted, research patterns, methods, data collection tools, sampling and population, data 

analysis methods and the research themes and 10 research questions are asked in total. Findings for 

each question are separately discussed and recommendations made in the study.  

The fact that the language of the studies examined is mostly Turkish(71,1%), and that the 

country’s literature has not sufficiently investigated this issue and explain researchers’ desire to carry 

out research especially in this field in which there has not been a great deal of publications. That 

English has been the language of 28.9% of the studies conducted in the last few years may result from 

the fact that the language of publication is English and studies conducted in Turkey aim to be 

recognised on an international platform. As seen in Table 1 and Figure 3, it is possible to argue that e 

studies on multicultural education conducted in Turkey date back to ten years ago. During this ten-

year period, it is seen that there has been a significant increase in the number of studies conducted 

on/into multicultural education. It is observed that most of the multicultural education studies involve 

articles, based on the 39 studies examined. It is also possible to say that studies have tended to 

increase in number in recent years, the topic becoming enjoying significant popularity since 2009. The 

reason is believed to be that Turkey is involved more frequently on the global stage , there has been an 

economic upswing in the country and there has also been a significant increase incultural awareness, 

as well as in the demands of foreign students and in personal activities especially in recent years 

(Aydin, 2012; 2013b). 

It is possible to say that a significant number of the studies has been conducted in accordance 

with a descriptive research pattern via quantitative methods, attitude scales as data collection tools. 

There were no meta-analysis studies among the examined studies. To explain this fact, insufficient 

research may be a valid reason (Calik & Sozbilir, 2014). The reason why quantitative research is 

preferred is that the findings should be expressed in numerical values and they should be measured 

somehow (Creswell, 2012). Qualitative studies are conducted in their natural environment in an 

inferential design and in a holistic fashion; thereby their results are more accurate and used in 

multiple ways (Patton, 2002). That the majority of studies in the literature were quantitative may be 

explained by the fact that they are easy, convenient and short enough to collect and analyse as far as 
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the data is concerned. Moreover, according to Saban et al. (2010) researchers in educational sciences 

tend relatively less to prefer qualitative research methods; and when they do, they prefer case studies. 

The reason why quantitative studies are more preferable in multicultural education is that they are 

needed to describe the current condition, the larger thesample populations are, the more data that 

have to deal with, but the larger the sample is, the more accurate and reliable results occur, their 

results are also generalizable and they had random sampling method. However, it is possible to 

suggest that more qualitative studies should be applied in order to make a deeper evaluation of 

multicultural education studies and to apply them in multiple ways. Mixed studies are ones in which 

both qualitative and quantitative data are used in a single study to verify all data sources in order to 

see if it is possible to transform the results into one another (Denzin & Lincoln, 2005). However, it is 

seen that there is limited amount of mixed study in Turkey conducted on multicultural education. It is 

possible to suggest that mixed studies should be encouraged in order to interpret the data in multiple 

ways. Therefore, using both quantitative and mixed methods simultaneously and more widely will 

provide a deeper understanding of the problems related to the multicultural education studies 

conducted in our country (Silverman, 2013; Creswell, 2012; Patton, 2002). 

Moreover, there may be other reasons why researchers preferred descriptive methods in most 

of their studies. One of them is that they may in particular not to have preferred experimental studies, 

because the results are less generalizable to other situations as the studies should be conducted in 

controlled settings in experimental studies. On the other hand, the desire to put forward the current 

situation regarding multicultural education may also have encouraged them to prefer descriptive 

studies. Furthermore using few numbers of case studies in some studies indicates that there is an 

intention among researchers to gain a deeper understanding of the field (Glesne, 2013; Silverman, 

2013).  

Another important result obtained from this study is that most studies used attitude scales as 

data collection tools. It is seen that after this instrument comes interview-based data collection tools. 

The reason why attitude scales were preferred could be that they are easy and fast to collect data, easy 

to answer as they are organized in Likert type, they are economic and easy to analyze, being more 

advantageous compared with other studies and also let researchers gather more data from a larger 

population. Besides, the frequent use of attitude scales occurs as a result of quantitative studies 

(Dogru et al, 2012).  

On the other hand, it is determined that the majority of the samples used in the studies 

involved students and academicians and the populations were between101-300. It was seen that, 

regarding sampling, the majority of studies were conducted on students while studies on school 

managers (n=2), parents, and academicians were relatively few. The reason why students and 

academicians were chosen as the study population could be that foreign students were already 

available at a university setting for education and academicians were already in interaction with these 

students. It is known that studying with students is easier and more convenient in regard of attaining 

data. In addition to that, another reason could be that academicians frequently take either domestic or 

international education trips.  

In parallel to these findings, it is seen that there are three different data analysis methods 

(55,6%) in the studies. As a result of this, it is seen that there is an effect of three variables over the 

theme or themes studied via three different data analysis methods. This condition both increases the 

validity and reliability of the studies conducted. It is observed that, of the data analysis methods used, 

quantitative data analyses were used the most, and of these analysis, about 32% are quantitative 

descriptive and 37% are quantitative predictive analysis. Qualitative data analyses constitute about 

24%. of the total Additionally, the reason why these types of analyses were conductedso that features 

examined between the variables can be explained and interpreted more easily in this way. (Bektas, 

Dundar & Ceylan, 2013; Yagmur Sahin, Kana & Varisoglu, 2013). On the other hand, it is determined 

according to the results of the analysis that the most frequently studied themes in multicultural 

education are attitudes towards multiculturalism and knowledge levels in multiculturalism. It is also 
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possible to claim that increasing the number of studies conducted to improve multicultural education, 

which is still limited in our country and to examine their efficiency will be very advantageous 

(Candar, 2012; Coskun, 2012; Demir, 2012). 

Based on the data acquired from the content analysis, it was observed that publications 

concentrated more on the subjects of students’ attitude, information, awareness and classroom 

environment. Accordingly, conducting studies in different fields can help improve the understanding 

of ME by everyone as well as eliminate discrepancies. When the studies conducted so far are 

examined, it is thought that some of them are repeating themselves (Damgacı & Aydın, 2013b; Toprak, 

2008; Yavuz & Anıl, 2010; Yazıcı, Başol & Toprak, 2009). Other than these studies in which attitudes 

towards multicultural education are measured, it is possible to suggest new studies with different 

research purposes and methods. The findings obtained are expected to be a guide for both researchers 

and educators in the field of multicultural education. Multicultural education is an extremely new 

concept in Turkey. Actually it is a well-known fact that Turkey’s limited sources and traditions have 

harboured a multicultural entity in the historical process (Kaya % Aydin, 2013). Unfortunately, the 

citizens have become divided from each otheron account of terrorism and certain political matters 

(Kaya & Aydin, 2013). Although Turkey used to have a multicultural structure in the past and it 

remained dormant in its body, the periods and experiences the country went through caused it to 

disappear over time. The argument ‘This country will be divided if we let multicultural education 

spread’ brings many concerns together. However, the discussions and processes in other similar 

countries show that it eventually serves to bring the people together in the country. That is why 

Turkey therefore needs to deal with her past phobias and throw the problematic issues of the past into 

the rubbish bin of historyy. It is now obligatory to remove uniformity, to correct all misguided 

perceptions, and to use the public’s mind to take action to bring cultures together (Aydin, 2013b). This 

synergy can only increase if a feeling of brotherhood and living together is established via equalities. 

Today, Turkey plays a role in the global arena as world borders start diminishing. It can blend its own 

values into global ones and contribute to the process of universal peace and affection. (?) 

On the other hand, on the assumption that ME is conducted inherently and accordingly, 

individual differences are taken into consideration, it may be suggested that school culture be 

preprepared according to this educational structure.Teachers should equip themselves satisfactorally 

in this field by receiving in-service-education and become sensitive to the values of the society, 

curricula should be reviewed and schools be organized around the values of equality and mutual 

respect. Prospective teachers during the training process should be rendered sensitive to cultural 

differences and cumulative changes. Especially in the metropolis that has allowed the entry of 

migrants from various regions, teachers sshould be selected from those individuals who are respectful 

to human rights, democracy and see differences as a richness to be accessed. Through these means, it 

will be seen in practice that cultural assimilation can be experienced least. 

As a result of the research, in the sampling to be used in further studies, apart from the 

students, including all partners in the sampling can provide a significant source of data for the 

literature (Selçuk, Palancı, Kandemir & Dündar, 2014). Furthermore, use of different analysis methods 

from data analysis methods, maximizing the sampling number, conducting expedient quality studies 

that vary method and applicaiton samples and propose constructive hypotheses should be promoted. 

Furthermore, it can be suggested that educational outputs be re-evaluated and new methods for 

providing ample data be improved, and international publicaitons be made overcoming 

methodological errors. This study sheds a light on new studies as it is the first content analysis study 

in this field and clarifies all previous research themes, methods and data analysis methods. Thanks to 

these findings, it is clearly seen which themes are frequently studied in multicultural education in 

Turkey. As it is significant that the number of studies is quite few in this field, it is possible to 

encourage researchers to deal with this subject more often because it is one of the less studied fields in 

the literature. 
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